European Music Portfolio –
A Creative Way into Languages
TEACHER’S BOOKLET FOR SCOTLAND

Primary P5-P7:
Learning new languages
Karen M. Ludke

Produced for the Comenius Lifelong Learning Project
502895 LLP-1-2009-1-DE-COMENIUS-CMP
This project has been funded with support from the European Commission.
This publication reflects the views only of the authors, and the
Commission cannot be held responsible for any use which may be made of the
information contained therein.

Copyright © 2012. All rights reserved.

European Music Portfolio – A Creative Way into Languages: Teacher’s Booklet for Scotland

The EMP-L materials were developed by an international team of language and music
educators and researchers through the support of a Comenius Lifelong Learning grant
awarded by the European Commission from 2009 to 2012.
Project Partners:
Peter Carle, Margarete Dinkelaker and Adelheid Kramer
Landesinstitut für Schulsport, Schulkunst und Schulmusik Ludwigsburg – Germany
Patricia Driscoll, David Wheway, Vikki Schulze and Jonathan Barnes
Canterbury Christ Church University, Faculty of Education – England
Maria Argyriou, Panagiotis G. Kampylis and Vicky Charissi
Greek Association of Primary Music Teachers, Piraeus – Greece
Kaarina Marjanen
University of Helsinki, Koulutus-ja kehittämiskeskus Palmenia, Centre for Continuing
Education – Finland
Karen M. Ludke and Katie Overy
University of Edinburgh, Institute for Music in Human and Social Development – Scotland
Marina Cap-Bun and Iliana Velescu
Universitatea Ovidius Constanţa, Romanian Language and Literature and Faculty of
Arts – Romania
Albert Casals Ibáñez and Laia Viladot Vallverdú
Universitat Autònoma de Barcelona, Faculty of Sciences of Education – Spain
Maria del Mar Suárez Vilagran, Universitat de Barcelona – Spain
Jörg-U. Keßler, Robert Lang and Jürgen Mertens
Pädagogische Hochschule Ludwigsburg Institut für Sprachen – Germany
Isabelle Aliaga, Martine Dreyfus and Jacquie Azemar
Institut Universitaire de Formation des Maîtres de Montpellier – France
Associated Partner:
Brigitte Bechter, Markus Cslovjecsek and Françoise Hänggi
Fachhochschule Nordwestschweiz, Pädagogische Hochschule – Switzerland
Hanna Weinmann, Pädagogische Hochschule Zürich – Switzerland

1

Primary P5-P7: Learning new languages

What will you find in this booklet?

Introduction to the European Music Portfolio
This section explains the innovations and aims of the
European Music Portfolio project.

Connecting music and language using the EMP-L
This section contains a brief summary of the
interrelationship between music and language. It
highlights how the four capacities of the Curriculum
for Excellence, intercultural, motivational, and
cognitive aspects of learning, as well as communication
skills and language awareness, can be supported by
creative musical activities.

Explanation of the activity grid and
the ten EMP-L activities
This section shows the structure of the
activity grid for integrating musical
activities with language learning. The
remainder of this booklet provides ten
EMP-L activities suitable for Primary P5P7, along with ideas and suggestions for
how to adapt and create your own
activities.
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Introduction to the European Music Portfolio
The primary aim of the European Music Portfolio: A Creative Way into
Languages (EMP-L) project is to empower teachers to support modern
language learning by emphasising the profound interrelationship between
music and language. The project also aims to provide young learners in
Europe with enjoyable and motivating first experiences in learning a
foreign language.
This booklet offers a brief overview of the much more extensive
Teacher’s
Handbook,
available
on
the
EMP-L
website
at
www.emportfolio.eu/emp. The content of this booklet is adapted for the
education system in Scotland and describes how the EMP-L activities can
help support holistic learning, the experiences and outcomes and the four
capacities of the Curriculum for Excellence.

Connecting music and language using the EMP-L
Musical activities and games can reinforce authentic language material,
motivating learners to engage in enjoyable repetition of songs, for
example, which in turn can enhance memory for new language sounds and
structures. The designers of the EMP-L propose that language and music
activities have the potential to support each other through the
development of specific skills and understanding in: oracy, pronunciation,
communication, listening and understanding, reading, speaking, writing,
language awareness, inter- and intra-cultural awareness and creative
thinking.
The extended Teacher’s Handbook (available on the EMP website at
www.emportfolio.eu/emp) describes a range of current thinking and
scientific evidence regarding the potential for musical learning to support
language skills. New ideas from students and teachers are always valuable
too. Here we include two diagrams that can be used simply to stimulate
reflection on, and discussion of, the range of similarities and differences
between music and language learning experiences.
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EMP Final Statement for Scotland

Diagrams for Reflection and Discussion

It’s been a journey, it’s been lovely, we’ve worked very hard to make some

great products, we’ve been disseminating and promoting the EMP project at

Diagram 1. EMP-L activities can be situated within music and
conferences, and we’re planning to work with even more local authorities.
language learning environments in a variety of different contexts and
cultures.

Context and Culture

Context and Culture

Language
Learning

EMP-L

Music
Learning

Language
Learning

EMP-L

Music
Learning

Diagram 2. Model of a Cycle of Perception, Cognition, Emotion and
Experiences for an Individual in a Society
(Based on Alfred Lang’s Circle of Semiotic Functions, 1993)

Individual
Mental processes (feeling,
thinking, memory, etc.)

Expression (voice, body,
pencil, ICT, etc.)

Perception (eye, ear,
body, etc.)

Cultural processes (events,
objects, environment, etc.)

Society and World
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Supporting the Curriculum for Excellence
The Curriculum for Excellence encourages the integration of different
learning areas. The EMP-L activities can thus be used to contribute to
development into successful learners, confident individuals, responsible
citizens and effective contributors in music (Expressive Arts) and
language (English and Languages), as well as cross-theme experiences and
outcomes (Literacy and ICT).
Another component of the Curriculum for Excellence is reflection on
learning. In addition to the EMP-L activities, we have created a bank of
Pupil’s Portfolio cards, which are designed to help children reflect on
their musical learning and experiences (see the Teacher’s Guide to the
Pupil’s Portfolio for more details about this resource and how to use it.)
Each of the ten EMP-L activities in this booklet can be linked to specific
experiences and outcomes within the Curriculum for Excellence. The
Pupil’s Portfolio teacher’s cards contain further ideas and opportunities
for supporting children in reflecting on and building up their knowledge in
music and language. The teacher’s cards also outline ways to develop
children’s intercultural awareness and understanding, as well as learning
strategies. Many additional example activities are also accessible through
the EMP-L website:

www.emportfolio.eu

Using the EMP-L activities creatively
The ten sample activities in this booklet and in the booklet for Primary
P1-P4 are presented in a non-hierarchical way for teachers to use in the
manner that will fit best into their own curriculum. Teachers should feel
flexible in the way they use these materials, being guided by the age,
abilities and interests of their pupils, as well as curricular requirements.
Although there is a description of how to teach each of these EMP-L
activities, they should be considered as suggested starting points for fun
and creative adaptation, and not as ‘recipes’ to be followed every time.
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Feedback on the EMP-L activities
The EMP-L project partners welcome your ideas for new activities or for
improving the existing activities, for example, by creating new
worksheets or adapting an activity to teach another language. At the back
of this booklet, a blank activity grid is provided where you can record
your own ideas. You can provide feedback about this Teacher’s Booklet or
send ideas for developing the activities and Pupil’s Portfolio cards
through this link:
http://empimhsd.blogspot.com/2011/03/feedback-about-teachers-handbook.html

For any activity you use, we would welcome the following feedback:
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•

General Comments

•

Adaptations – How was the activity carried out? How was the
activity adjusted for the educational needs of the class?

•

Learner Reactions – What reactions did the children have during
the activity? Did any of the children lead or adapt the activity
during the lesson or afterward? Did the activity help pupils achieve
any of the four capacities of the Curriculum for Excellence?

•

Creativity – To what extent did you feel comfortable to be creative
in extending the activity, or letting the children do so?

•

Musical Learning – Do you think this activity is valuable for
children’s musical learning goals, such as developing instrumental or
vocal performance skills, improvisation and composition, music
terminology, or technology?

•

Language Learning – Do you think this activity is valuable for
children’s language learning goals, such as listening, speaking,
reading or writing skills, vocabulary, grammar, language awareness
and knowledge about language, or intercultural knowledge?

•

Documentation and Reflection – How have you or your pupils
documented, recorded, or reflected on this activity and their
learning (e.g., photos, drawings, audio or video recordings for ‘My
Musical Treasure’ or ‘My Music Journal’ cards of the Pupil’s
Portfolio)?

•

Teamwork – To what extent did you invite other teachers in the
school to be involved in the activity (e.g., the classroom teacher, a
specialist music or language teacher)?

•

Mixed Groups – To what extent was the activity useful for teaching

European Music Portfolio – A Creative Way into Languages: Teacher’s Booklet for Scotland

and learning in mixed classes (e.g., learners with special needs,
working with an extracurricular music or language club)?
•

Motivation and Emotion – What was the motivational impact of the
activity, personally or for the children’s motivation and emotions?

The activity grid and the ten EMP-L activities
The activity grid below shows how teachers and schools can index their
favourite activities that integrate musical activities (far left column) with
educational objectives in language learning (top row). The following page is a
summary ‘snapshot’ of the ten EMP-L activities, which are then presented in
the rest of this booklet. For primary P1-P4 most of the sample materials
are in English, but here for Primary P5-P7 there are adaptations for other
languages, including French, German and Spanish.
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Primary P5-P7 Activities: Learning new languages
Musical activity
category

Brief Description of Activity

1. Rhythmic
vocalisation

Tak Tak

2. Singing

Chì mi na mórbheanna

This rhythm game can be played with rhymes, syllables, new words, or
song verses in different foreign languages.

This is an activity in which children can learn a song in Scots Gaelic and
expand their language and intercultural awareness.
3. Body percussion

Body percussion
This flexible body percussion activity can link to modern languages by
using different syllables, new words and phrases from another language.
E.g.,
x x
|
x x | x x-x
« Ça va ? » « Oui, ça va bien. »

4. Playing
instruments

‘Found’ instruments

5. Dancing and
moving

Morning has come

6. Exploring,
improvising,
composing

Using a well-known story

7. Listening to
music

Scramble

8. Painting,
writing, reading
music

Painting music

9. Using ICT

Linking A/V and music making

Children can learn vocabulary in a new language by naming their
instrument (nouns) and describing the different sounds it can make
(verbs and adjectives) using a foreign language dictionary.

This activity begins with actions, and after these are mastered, the
children use them to accompany each phrase of the song.

At specific points in the story, children are asked to create sounds,
rhythms, melodies, sung words, and movements that they will perform
or say in the new language.

While listening to a piece of music (e.g., Vivaldi’s Four Seasons or
Saint-Saëns’ Danse Macabre), use word cards, descriptions, colours, and
so forth to reflect upon and describe the piece using words from another
language.

While listening to a song in the target language, children draw or paint a
picture of the words they recognise, or perhaps draw/notate the rhythms.

A photograph or film clip can be used as a stimulus for music making
and for writing a narration or a script in another language.
10. Conducting and
teaching music
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Conducting music
This structured activity gives children the experience of exploring the
rich textures of vocal sounds to create a piece of music. They can also
learn new musical terms and instructions related to conducting in
another language.
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Activity 1 – Tak Tak
Educational Objectives in Language Learning

*

Language Learning Strategies

**

Intercultural Awareness

*

Language Awareness, Knowledge
about Language

Writing
(creative)

**

Vocabulary

Reading and
Understanding

*

Writing
(reproductive)

Perception and
Differentiation

Listening and
Understanding

Pronunciation,
articulation

**

Literacy

Oracy

*
*
*

Spoken
production

Spoken
interaction,
Mediation

Musical activities

Rhythmic
vocalisation

*

Material: Tak Tak worksheet, with optional second sheet for children to create raps
(individually or in small groups)

Singing

Short description: This rhythm game can be played with rhymes, syllables, new words,
or song verses in different foreign languages.

Body
percussion

Curriculum for Excellence: EXA 1-17a, LIT 2-02a, MLAN 2-02a, MLAN 2-05a
Standard procedure:
1. The teacher sets a pulse by having everyone clap their hands (taking care not to
speed up or slow down), and the group reads lines 1-12 in chorus.
2. The teacher splits the class into two groups, for example one group reads the even
numbered lines and the other group reads the odd numbered lines.
3. Next, each child selects a pattern and practises the rhythm and pronunciation.
4. The class repeats one rhythm that was chosen in advance as a chorus, and in
between one child after another says his/her pattern.

Playing
instruments
Dancing and
moving
Exploring,
improvising,
composing

*

Listening to
music
Painting,
writing,
reading
music
Using ICT

Conducting
and teaching
music

*
*

Optional procedures:
• One child after another says his/her pattern and then the class repeats it (call-andresponse).
• Children choose a pattern and learn it by heart, then go around the room and find
other children who are repeating the same pattern.
• One child chooses a rhythm and performs it for the others, who have to identify which
rhythm it was by saying the line number in the new language.
• Children can repeat particular sounds (TAK vs. DUN) or particular lines to express
different emotions and name the emotion in the new language (e.g., joyeux, triste).
Ideas for further Language Learning:
• Collect the names of animals in the language(s) of the participants and in the target
language, writing the names on the blackboard and marking the stressed syllables.
• Look for suitable positions on the Tak Tak worksheets for the new words on the flash
cards. Explore and discuss where to insert the words, taking care to match the natural
stress and syllable patterns of the new language.
Ideas for further Musical Learning:
• Learners can develop their own compositions using animal names or other vocabulary
(individually or in small groups), notating them using the template. Then they can
practise the rap compositions in groups for performance in front of the class.
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Tak Tak (Reading Activity Worksheet)
Source: Reiter G. (1998). Body Percussion 1. Innsbruck: Helbling.

1.

TAK

2.

TAK
TAK

3.

TAK

4.

DUN
DUN

5.

DUN

6.

TAK

7.

DUN

8.

TIK

TAK
TAK
TAK

DUN
DUN

TAK

DUN

TAK
TAK

DUN
DUN

TAK
TAK

TAK DUN

DUN

TAK

TAK

DUN

TAK

DUN

TAK

TAK

TAK

DUN

TIK
TAK

TAK

TAK

TAK

TAK

TAK

TAK

DUN

TAK

TIK

TIK

TAK

DUN

TIK

DUN

TIK

DUN

TAKA

DUN

TIK

DURU

.

9.

TAKA

DUN

10.

TIKI

DURU

11.

DUN

DUN

TIK

DUN

12.

DUN

TAK

DUN

TAK

10

TIKI

TAKA

TAK

DUN
TAK
DUN

TAK
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Tak Tak (Rap Worksheet)
1.

TIK

TIK

TAK

TIK

TAK

TIK

DUN

CHAT

LE

CHAT

LE

CHAT

LE

CHIEN

2. TAKA

DUN

TAKA

DUN

TIK

L’EL-E-

PHANT

L’EL-E-

PHANT

LE

TIK

TAK

TIK

DUN

TIK

der

Bär

das

Huhn

das

DUN

DUN

TIK

DUN

______

______

LE

SINGE

LE

3.
4.

TAK

DURU TAK
PA-PILL-

ON

DURU

TIK

DUN

Küken

die

Kuh

TAK

_______ ______

______

5.
LE

CO-CHON

LE

CHAUVE-

SOU-RIS

6.
______

______ _______ _______ ______

______

______

______

______

______ _______ _______ ______

______

______

______

______

______ _______ _______ ______

______

______

______

______

______ _______ _______ ______

______

______

______

7.

8.
.

9.

10.
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Tak Tak – Classroom vocabulary pictures and words
(created by Caroline Davenport, Aberdeen, Scotland)
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la trousse

la règle

le crayon

la gomme

le stylo

le taille-crayon
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Tak Tak – Classroom vocabulary worksheet to learn
masculine and feminine French words
(created by Caroline Davenport, Aberdeen, Scotland)

“le” words

“la” words

----------------------------

---------------------------

----------------------------

---------------------------

----------------------------

---------------------------

----------------------------

---------------------------

----------------------------

---------------------------
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Tak Tak (Blank Worksheet)
1.
2.

TAK

TAK

DUN

DUN

3.
4.
5.
6.
7.
8.
.

9.
10.
11.
12.
14

TAK

DUN

TAK

TAK DUN
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Notes, Ideas, Questions, Comments
General Comments
Adaptations
Learner Reactions
Creativity
Musical Learning
Language Learning
Documentation and Reflection
Teamwork
Mixed Groups
Motivation and Emotion
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Activity 2 – Chì mi na mórbheanna
Educational Objectives in Language Learning
Vocabulary

Language Awareness, Knowledge
about Language

Intercultural Awareness

Language Learning Strategies

Reading and
Understanding

**

*

*

*

*

Writing
(reproductive)

Perception and
Differentiation

**

Writing
(creative)

Listening and
Understanding

*

Material: Computer with internet access and audio speakers; SmartBoard, overhead
projector or handout.

*
*
*

Short description: This is an activity in which children can learn a song in Scots Gaelic
and expand their language awareness, with links to intercultural awareness and history.
Curriculum for Excellence: EXA 2-16a, EXA 2-19a, LGL 1-01a, LGL 1-06a, LGL 2-11c

Body
percussion

Dancing and
moving

Standard procedure:
1. The teacher introduces the Scots Gaelic song and briefly describes the content and
how it relates to the history of the language and Scotland.
2. Children listen to the song (www.youtube.com/watch?v=z9wH-NIKJTg) while following
along with the Scots Gaelic words on the screen or their handout.
3. After listening to the song a few times, children can join in singing the chorus with the
teacher as the recording plays.

Exploring,
improvising,
composing

Optional procedures:
• Children can learn to sing the verses.
• Children can perform as soloists during the verses or chorus.

Playing
instruments

Listening to
music
Painting,
writing,
reading
music
Using ICT

Conducting
and teaching
music
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Pronunciation,
articulation

Singing

Literacy

Oracy

Musical activities

Rhythmic
vocalisation

Spoken
production

Spoken
interaction,
Mediation

*

*
*

Ideas for further Language Learning:
• Children can identify words in Gaelic that look or sound similar to words or phrases
they know in English or in another language.
• The teacher can draw the children’s attention to the two translations for the word ‘chi’
(‘I will see’ and ‘I see’) in the song. Children can discuss how this compares to English
verbs and name other languages where the verb does not change when expressing
the future tense (e.g., Mandarin, Japanese).
Ideas for further Musical Learning:
• Children can develop musical listening skills by paying attention to and exploring the
harmonies in the singers’ voices and the instruments.
• Children can learn about the importance of music to Gaelic communities in Scotland
and in Nova Scotia, and discuss how the musical style is similar and different from
music and songs they know from other cultures.
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Chì mi na mórbheanna
John Cameron
(Lyrics from http://ingeb.org/songs/mistcovd.html)

Séist:
O chì, chì mi na mòr-bheanna
O chì, chì mi na còrr-bheanna
O chì, chì mi na coireachan
Chì mi na sgoran fo cheò
1. Chì mi gun dàil an t-àite san d'rugadh mi
Cuirear orm fàilte sa chànain a thuigeas mi
Gheibh mi ann aoidh agus gràdh nuair a ruigeam
Nach reicinn air tunnachan òir
(Sèist)
2. Chì mi na coilltean, chì mi na doireachan
Chì mi ann màghan bàna is toraiche
Chì mi na féidh air làr nan coireachan
Falaicht' an trusgan do cheò
(Sèist)
3. Beanntaichean àrda is àillidh leacainnean
Sluagh ann an còmhnuidh is còire cleachdainnean
'S aotrom mo cheum a' leum g'am faicinn
Is fanaidh mi tacan le deòin
(Sèist)
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The Mist Covered Mountains (English meaning)
John Cameron
(translated by J. Mark Sugars, 1998)

The Mist Covered Mountains
Chorus
Oh, I will see, I see the great mountains
Oh, I will see, I see the lofty mountains
Oh, I will see, I see the corries
I will see the peaks under the mist.
1. I will see without delay the place where I was born,
I will receive a welcome in the language that I understand;
I will get there a smile and love when I arrive
That I would not trade for tons of gold.
(Chorus)
2. There I will see woods, there I will see oak groves,
There I will see fair and fertile fields,
I will see the deer on the floor of the corries,
Veiled by a shroud of mist.
(Chorus)
3. Lofty mountains and resplendent slopes,
The folk there are always of virtuous habits,
Light is my step as I leap up to meet them,
And I will stay there a while with pleasure.
(Chorus)
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Activity 3 – Body Percussion
Educational Objectives in Language Learning

*

Language Learning Strategies

Language Awareness, Knowledge
about Language

**

Intercultural Awareness

Vocabulary

*

Writing
(reproductive)

Writing
(creative)

20

*

Reading and
Understanding

Conducting
and teaching
music

Perception and
Differentiation

*
*
*

*
*

Material: None; whiteboard or paper for noting down rhythms, words or phrases is
optional.

Curriculum for Excellence: EXA 2-17a, EXA 2-18a, MLAN 2-01c, MLAN 2-02a
Standard procedure:
1. Children are arranged in a circle or horseshoe in front of the teacher.
2. The teacher defines a sequence of body movements, building up from one movement
to the next.
3. The children learn the movements by observing and imitating the teacher.
4. After the rhythm has been established using different movements, the teacher can
add phrases with different numbers of syllables in the new language to accompany
the movement sequence.
E.g.,
x x | x x
|
x x | x x-x
« Bonjour. Ça va ? » « Oui, ça va bien. »
Optional procedures:
• Children can create their own short body percussion sequences with words or phrases
in the target language (either individually or in groups) and perform it and/or teach it to
the rest of the class.

Listening to
music
Painting,
writing,
reading
music
Using ICT

Listening and
Understanding

Exploring,
improvising,
composing

*

Short description: This flexible body percussion activity can link to modern languages by
using different syllables, new words and phrases from another language.

Playing
instruments
Dancing and
moving

Pronunciation,
articulation

Body
percussion

*

Literacy

Oracy

Singing

Spoken
production

*

Spoken
interaction,
Mediation

Musical activities

Rhythmic
vocalisation

**

*

*

Ideas for further Language Learning:
• The teacher can provide additional phrases so that children can create short
sequences of their own, marking stressed syllables with louder or larger movements.
Ideas for further Musical Learning:
• Children can develop musical conversations with each other, using their own
movement sequences and/or phrases, and then act them out in front of the class with
and without saying the words.
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Activity 4 – ‘Junk’ Percussion (production and usage)
Educational Objectives in Language Learning

Perception and
Differentiation

Reading and
Understanding

Writing
(creative)

Writing
(reproductive)

*

**

*

Language Learning Strategies

Listening and
Understanding

**

Intercultural Awareness

Pronunciation,
articulation

***

Language Awareness, Knowledge
about Language

Vocabulary

Literacy

Oracy
Spoken
production

Spoken
interaction,
Mediation

*

**

Musical activities

Rhythmic
vocalisation

Material: Paper or a worksheet for each child to describe his or her musical instrument.

Singing

Short description: Children can learn vocabulary in a new language by naming their
instrument (nouns) and describing the different sounds it can make (verbs, adjectives and
adverbs) using a dictionary.

Body
percussion

Curriculum for Excellence: EXA 3-17a, EXA 2-19a, MLAN 2-03a, MLAN 2-07a, MLAN
2-11a

Playing
instruments
Dancing and
moving
Exploring,
improvising,
composing

*
*
*
*

*
*

Listening to
music
Painting,
writing,
reading
music
Using ICT

Conducting
and teaching
music
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*

Standard procedure:
1. Ask children to walk around the room and look for or create an instrument – anything
that can make at least 3 distinct sounds.
2. Children should gather in a circle or horseshoe arrangement with their instruments.
3. Ask the children to concentrate on their favourite sound and ask what they associate
with that sound – this can be in the native language (e.g., rain, horses, waves, wind,
the sun shining on my face…)? Time can be taken at this point to share words in the
target language and write these down for everyone to see.
4. Using the list of words in the target language, the teacher or a volunteer can say the
words in a sequence while the rest of the group performs each sound. The teacher
should use their knowledge of the children’s abilities to decide what is appropriate
for them, but this is an opportunity to engage their natural curiosity.
Optional procedures:
• The teacher can create a story using as many of the list of words in the target
language as possible; the story need not make sense, it can be humorous.

*

*

Ideas for further Language Learning:
• This activity can be extended by asking children to write down their instrument’s
sounds in the target language with the help of a list of words or a dictionary (e.g., what
is the instrument’s name? List some adjectives that describe its noises, or write a
sentence or two according to a model).
Ideas for further Musical Learning:
• Either as a whole class or in small groups, the children’s instruments can be used with
the rhythms from the Tak Tak activity to create a new composition, perhaps with small
groups or soloists for particular lines. Discuss which instrumental sounds should go
with which words/syllables on the Tak Tak worksheet, e.g., we might expect DUN to
be a deep, low percussion instrument whereas TIK might be a higher pitched or
brighter sound. The children’s version can be audio recorded, where possible.

European Music Portfolio – A Creative Way into Languages: Teacher’s Booklet for Scotland

‘Found’ instruments worksheet
(created by Caroline Davenport, Aberdeen, Scotland)

How I play……

En Français…

-------------------

----------------

How I play…… Auf Deutsch…
-------------------

----------------

Made me think of….
------------------------

Made me think of….
------------------------

En Français…
---------------------

Auf Deutsch…
---------------------
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Activity 5 – Morning Has Come
Educational Objectives in Language Learning
Vocabulary

Language Awareness, Knowledge
about Language

Intercultural Awareness

Language Learning Strategies

*

*

**

*

*

Writing
(reproductive)

***

Writing
(creative)

**

Reading and
Understanding

Perception and
Differentiation

Conducting
and teaching
music

Listening and
Understanding

Painting,
writing,
reading
music
Using ICT

Pronunciation,
articulation

*
*
*

Exploring,
improvising,
composing
Listening to
music

Literacy

Oracy

*

Playing
instruments
Dancing and
moving

**

Material: Handout with the phrases in English, German and/or French (optional).
Short description: This activity begins with actions, and after these are mastered, the
children use them to accompany each phrase of the song.

Singing

Body
percussion

Spoken
production

*
*

Spoken
interaction,
Mediation

Musical activities

Rhythmic
vocalisation

*

*
*

Curriculum for Excellence: EXA 3-16a, EXA 3-17a, MLAN 2-01a, MLAN 2-01b, HWB 221a
Standard procedure:
• When children are gathered in a circle with enough space to spread their arms, the
teacher begins by demonstrating the pattern of gestures (picture on the next page):
• Morning has come: from far in front, hands move inward towards the body
• Night is away: hands push the night away
• Rise with the sun: hands and arms describe a sunrise
• And welcome the day: close the circle in front of the body (and start again)
• The teacher begins humming the song melody once the movements are being
reproduced accurately, and children can join in when they are ready.
• The teacher sings the melody on a single syllable (dü, oui, etc.) with the children.
• After returning to humming, and then only to moving, children can guess what the song
is about (before knowing the lyrics).
• The teacher speaks the lyrics rhythmically with the gestures in English, German and/or
French as children imitate. After, they can learn to sing as they perform the gestures.
Optional procedures:
• Children can walk around the room while singing and performing the movements.
• One child can sing as a soloist while the rest of the class hums the melody.
Ideas for further Language Learning:
• Ask children to compare the sound of the German and French words (or another
language they are learning) to the English version. How are the sounds different?
• In groups, children can create new lyrics in another language that fit with the gestures.
Ideas for further Musical Learning:
• The class can sing and perform the movements of the song in a 2, 3, or 4-way canon.
• One child can improvise as a soloist while the rest of the class sings the lyrics. Later,
encourage children to write down their improvisation as a musical composition that
they can sing again and teach to the other children.
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version:
! 2011
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Le jour s’éveille / la nuit s’en va / voilà le soleil / qui se lève déjà.
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Activity 6 – Using a well-known story
Educational Objectives in Language Learning

*

*

Language Learning Strategies

Writing
(reproductive)

**

Intercultural Awareness

Writing
(creative)

*

Language Awareness, Knowledge
about Language

Vocabulary

Reading and
Understanding

Playing
instruments

*

Dancing and
moving

*

Exploring,
improvising,
composing

*
*
*

Listening to
music

28

Perception and
Differentiation

*

Conducting
and teaching
music

***

**

*

Material: A picture book (nursery rhyme, etc.) with words in the target language (and the
native language as well, where possible). The story should be well known to all children.
Short description: At specific points in the story, children are asked to create sounds,
rhythms, melodies, sung words, and movements that they will perform or say in the new
language.

Body
percussion

Painting,
writing,
reading
music
Using ICT

Listening and
Understanding

Singing

Pronunciation,
articulation

*

Literacy

Oracy

Musical activities

Rhythmic
vocalisation

Spoken
production

Spoken
interaction,
Mediation

*

Curriculum for Excellence: EXA 3-17a, EXA 2-18a, LIT 2-01a, MLAN 2-01a
Standard procedure:
1. Ask the children to list the characters in the chosen story while the teacher writes the
characters’ names in the native language and in the target language on the board. (To
refresh their memory, it can help to read the story in the native language first).
2. For each character in the story, the children should decide on a particular sound or
gesture that will represent that character.
3. The teacher slowly reads the story aloud in the target language, using pictures,
gestures, and facial expressions to support listening comprehension. The teacher
should briefly pause to allow the children to produce their sound or gesture when each
character’s name is mentioned.
Optional procedures:
• Rather than using the characters’ names, the teacher can list events in the story that
the children can illustrate through sounds and gestures.

*

Ideas for further Language Learning:
• Draw children’s attention to the fact that they can follow the action of the story in
context, without knowing the meaning of every word (language learning strategies).
• Children can write a few sentences or a brief summary of the story in their native
language, writing the characters’ names in the target language.
Ideas for further Musical Learning:
• Having created their own summary of the story, small groups or individuals can
practise and then perform their version using the pre-determined sounds/gestures.
• Older or more musically experienced children can develop their stories with rhythms
and/or melodies and sung phrases to represent different characters or events.
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Primary P5-P7: Learning new languages

Activity 7 – Scramble
Educational Objectives in Language Learning

Writing
(reproductive)

*

Language Learning Strategies

Writing
(creative)

**

Intercultural Awareness

Reading and
Understanding

**

Language Awareness, Knowledge
about Language

Perception and
Differentiation

*

Vocabulary

Listening and
Understanding

Pronunciation,
articulation

Dancing and
moving

Conducting
and teaching
music

**

*

Curriculum for Excellence: EXA 3-17a, EXA 3-18a, EXA 3-19a, MLAN 2-01a, MLAN 205b, MLAN 2-08a

Playing
instruments

Painting,
writing,
reading
music
Using ICT

*

Short description: While listening to a piece of music (e.g., Vivaldi’s Four Seasons or
Saint-Saëns’ Danse Macabre), word cards, descriptions, colours, and so forth in the new
language can be used to describe the piece.

Body
percussion

Listening to
music

**

Material: CD or MP3 player and audio speakers. This activity requires time to organise
children into groups, listen to a short piece of music (not longer than 5 minutes), then
discussion of the results (in the target and native language).

Singing

Exploring,
improvising,
composing

Literacy

Oracy

Musical activities

Rhythmic
vocalisation

Spoken
production

Spoken
interaction,
Mediation

**

*
*
*
*

Standard procedure:
1. In advance, select a piece of music and choose appropriate words that do and do not
describe the music (e.g., if there is a violin you might choose two words: violin and
guitar. (These have cognates in other languages, e.g., French un violon, une guitare).
2. Divide children into groups of 5-6 and share out packs of word cards amongst them.
Some cards may be blank so that children can write their own descriptive words.
3. Listen to the recording. While listening, children divide their cards into 2 sets – those
words that describe the music, and those that do not. They might also have a few
words that are ambiguous or unknown (in this case, encourage guessing). Tell them
they have until the music finishes to complete the task.
4. Ask groups to share with each other which words they chose and which they rejected.
Optional procedures:
• After playing the piece, the teacher can tell the history of that piece of music, using the
key words that the children should have selected in the target language (or depending
on the language level, the history can be told entirely in the new language).
Ideas for further Language Learning:
• This activity can be extended by asking children to write a brief description of the
piece of music using the key words they chose, according to a model.
• Highlighting the importance of cognate words for learning new vocabulary can develop
the children’s language awareness and language learning strategies.
Ideas for further Musical Learning:
• In small groups, children can discuss and describe the sound of their favourite part or
favourite musical instrument in that piece, learning new nouns and adjectives to
describe music in the native language and in the target language, where possible.
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Word scramble – Musical vocabulary flashcards
(created by Caroline Davenport, Aberdeen, Scotland)

le violon

le violoncelle

la contrebasse

la flûte

la clarinette

l’hautbois (m)

le basson

le trombone

le cor français

la trompette

le saxophone

le xylophone

les cymbales

le tambour

le triangle

le tambourin

l’harpe (f)

le piano
31
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Word scramble – Musical vocabulary pictures and words
(created by Caroline Davenport, Aberdeen, Scotland)

La musique est…

32

joyeuse

triste

rebondissante

calme

forte

tranquille

reposante

saccadée

fluide

romantique

grave

lente

rapide

haute

basse

douce
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Word scramble – Musical vocabulary pictures and words
(created by Caroline Davenport, Aberdeen, Scotland)
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Word scramble – Musical vocabulary pictures and words
(created by Caroline Davenport, Aberdeen, Scotland)
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Word scramble – Musical vocabulary exercise sheet
(created by Caroline Davenport, Aberdeen, Scotland)

L’instrument

Instrument

We noticed that…

------------------

------------------

------------------

------------------

------------------

------------------

------------------

------------------

------------------

------------------

------------------

------------------

------------------

------------------

------------------

------------------

------------------

------------------
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Activity 8 – Painting music
Educational Objectives in Language Learning
Language Learning Strategies

*

Intercultural Awareness

*

Language Awareness, Knowledge
about Language

Writing
(reproductive)

Perception and
Differentiation

*

Writing
(creative)

Listening and
Understanding

***

Reading and
Understanding

Pronunciation,
articulation

*

Vocabulary

Literacy

Oracy

Musical activities

Rhythmic
vocalisation

Spoken
production

Spoken
interaction,
Mediation

*

**

Material: CD/MP3 player and speakers; paper and materials for children to paint or draw.
Short description: While listening to a song in the target language, children draw or paint
a picture of the words they recognise, or perhaps notate the rhythms.

Singing

Curriculum for Excellence: EXA 3-19a, MLAN 2-01a

Body
percussion

Exploring,
improvising,
composing

*

Standard procedure:
1. In advance, select a song in the target language that has simple vocabulary and
structures, perhaps material that was recently or is currently being covered in class.
2. Distribute worksheets and materials for children to paint or draw. Tell children about
the song that they will hear and ask them to copy down the song title, composer and
performer(s). Review any words in the lyrics that they already know.
3. Ask children to paint or draw pictures of the words they recognise in the song as they
listen quietly. Play the song two or three times so that children have time to hear the
words and to finish their paintings.
4. Ask volunteers to share their paintings or drawings with the rest of the class and
describe their picture – this can be in the native language.

Listening to
music

*
*

Optional procedures:
• After playing the song, the teacher can show the song lyrics on the board to reinforce
known vocabulary and teach new words and phrases.

Painting,
writing,
reading
music
Using ICT

*
*
*

Playing
instruments
Dancing and
moving

Conducting
and teaching
music

Ideas for further Language Learning:
• Depending on ability, children can provide a caption or a title for their illustration at the
bottom of the page, either in the target language or in the native language. The
proposed title or caption can be checked by the teacher before it is added to the
bottom of the page before hanging it up.
Ideas for further Musical Learning:
• If they are interested, children can learn to say, chant, and then sing the words of the
chorus and/or verses along with the recording – but this will depend on the motivation
of the children and the appeal of the song.
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Activity 8 – Painting music (Worksheet)
Song title:

__________________________________________________

Composer:

__________________________________________________

Performer(s): __________________________________________________

____________________________________________________
____________________________________________________
____________________________________________________
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Primary P5-P7: Learning new languages

Activity 9 – Linking A/V and music making
Educational Objectives in Language Learning

Writing
(reproductive)

*

*

**

*

Language Learning Strategies

Writing
(creative)

*

Intercultural Awareness

Reading and
Understanding

*

Language Awareness, Knowledge
about Language

Perception and
Differentiation

*

Vocabulary

Listening and
Understanding

Pronunciation,
articulation

*

*

Literacy

Oracy

Singing

Spoken
production

*

Spoken
interaction,
Mediation

Musical activities

Rhythmic
vocalisation

**

Material: A painting, photograph, video or drama excerpt, or other presentation (e.g., a
YouTube video of a slideshow that tells a story or a series of famous works of art) that the
children can watch – whether or not it already has sound. This activity requires time to
organise children into small groups of 5-6, time to watch or view the visual stimulus and to
discuss what might be happening in the clip, time for children create sounds in response
to the visual stimulus, and a final discussion.

Body
percussion

*

Short description: A photograph or film clip can be used as a stimulus for music making
and for writing a narration or a script in another language.

Playing
instruments

*

Curriculum for Excellence: EXA 3-17a, EXA 4-17a, EXA 4-17b, MLAN 2-05b, MLAN 213a, MLAN 3-09a

Dancing and
moving
Exploring,
improvising,
composing

*
*

Listening to
music

*

Painting,
writing,
reading
music
Using ICT

Conducting
and teaching
music

*
*
*
*

Standard procedure:
1. In advance, choose a short presentation, video clip, or picture – ambiguous, dramatic
scenes and stories can be good. If a video clip is chosen, do not play the sound (or at
least not until the end of the activity, so children can compare their creations to it). It is
best to cut down film clips to about 30 seconds (or certainly not more than 1 minute).
2. Divide children into groups of 5-6 and then view the picture, video, or presentation.
3. Discuss what might be happening in the picture or video clip: who are the characters,
what are they doing, where are they, when is it taking place, why are they there?
4. Give the groups time to create some sounds to accompany the story they imagine in
the picture or their interpretation of the video. If you are using a video clip, show it a
few times as they prepare their soundscapes.
5. As a large group, children can discuss the different sounds they used to illustrate the
visual action in their group’s interpretation of the scene or story.
Optional procedures:
• Children in different groups can demonstrate favourite sounds for the rest of the class.
Ideas for further Language Learning:
• In their small groups, children can write a brief description of their soundscape, using
a model (e.g., ‘At the beginning, _(subject)_ _(verb)_ and this makes a _(adjective)_
sound…then _(subject)_ says…’ and so on). This will reinforce children’s knowledge
of adjectives to describe different sounds, as well as how stories are structured.
Ideas for further Musical Learning:
• In their small groups over the next few days, children can rehearse and then present
their soundscape that was inspired by the visual stimulus to the rest of the class; if an
audio recording can be made, this can be played alongside the video or picture.
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Primary P5-P7: Learning new languages

Activity 10 – Conducting music
Educational Objectives in Language Learning
Language Learning Strategies

Intercultural Awareness

Writing
(reproductive)

Perception and
Differentiation

*

Writing
(creative)

Listening and
Understanding

**

Reading and
Understanding

Pronunciation,
articulation

**

Language Awareness, Knowledge
about Language

Vocabulary

Literacy

Oracy
Spoken
production

*

*

Material: A screen, whiteboard or large piece of paper and writing tool; giving the children
a blank Tak Tak worksheet can be useful, but is not required. A computer with a
microphone is optional, to make a recording.

Singing

Short description: This structured activity gives children the experience of exploring the
rich textures of vocal sounds in the foreign language to create a piece of music.
Body
percussion

Curriculum for Excellence: EXA 2-18a, EXA 3-17a, MLAN 2-13a, MLAN 3-09a

Playing
instruments
Dancing and
moving
Exploring,
improvising,
composing

*
*

Listening to
music

*

Painting,
writing,
reading
music
Using ICT

Conducting
and teaching
music
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Spoken
interaction,
Mediation

Musical activities

Rhythmic
vocalisation

**

*
*
*
*
*
*

Standard procedure:
1. Arrange the children in a horseshoe arrangement or a semi-circle.
2. As a group, create a list of 4-5 vocal sounds (perhaps different one- or two-syllable
words, or vowel sounds in the new language) and write them on a whiteboard or a
large sheet of paper. It may help to assign a number to each sound/word.
3. Make decisions about how the children will perform each sound (e.g., softly, loudly,
high or low pitch, etc.). Practise each sound by having the teacher point to it, followed
by the children’s response. Vary the order and speed at which the sounds are made.
4. Ask for volunteers to act as the guest conductor, to choose the order of the next
performance and point at each sound in sequence (up to 8 sounds is recommended).
5. The children can copy down their own sequence onto a blank Tak Tak worksheet for
the group to perform.
Optional procedures:
• Rather than copying down the sequences, an audio recording can be made. Writing
down the sequences can raise the children’s self-esteem by valuing their creativity in
exploring sounds to create songs and compositions.
Ideas for further Language Learning:
• This activity provides opportunities for practising individual sounds/phonemes and
syllables and for assessing language in a playful way because the recordings can be
used to evaluate spoken (or sung) pronunciation or the musical composition.
Ideas for further Musical Learning:
• In small groups, children can further explore their sounds and take turns acting as the
conductor as they develop critical listening skills.
• Creating an audio recording offers a new way of playing with and combining vocal
sounds and language to create an unusual musical composition. If the school has a
computer suite, the children could work in pairs to further edit, alter, and compose
using free sound editing software, such as Audacity (www.audacity.sourceforge.net).
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Activity sheet
Educational Objectives in Language Learning

Listening to
music
Painting,
writing,
reading
music
Using ICT

Conducting
and teaching
music
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Optional procedures:

Ideas for further Language Learning:

Ideas for further Musical Learning:

Language Learning Strategies

Exploring,
improvising,
composing

Intercultural Awareness

Dancing and
moving

Language Awareness, Knowledge
about Language

Standard procedure:

Writing
(reproductive)

Playing
instruments

Curriculum for Excellence:

Writing
(creative)

Short description:

Reading and
Understanding

Perception and
Differentiation

Listening and
Understanding

Pronunciation,
articulation

Material:

Singing

Body
percussion

Vocabulary

Literacy

Oracy
Spoken
production

Spoken
interaction,
Mediation

Musical activities

Rhythmic
vocalisation

